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Acknowledgment of Country

We acknowledge the    
people as the traditional custodians of the lands and waters where our 
centre is located and recognise their continuing connection to country. 
We pay our respects to Elders past and present, and extend that respect 
to all Aboriginal peoples. 
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Statement of Philosophy
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Quality Area 1: Educational Program and Practice

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 2: Children’s Health and Safety 

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 3: Physical Environment

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 4: Staffing Arrangements

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 5: Relationships with Children

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Quality Area 6: Collaborative Partnerships with Families and Communities

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Page 10 of 22

Quality Area 7: Governance and Leadership

Strengths
5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Includes:

• Learning Improvement goals

• Progress notes

• National Quality Framework responsibilities plan

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Goal 1:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan



Goal 1:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Progress notes
Improve 
practice and 
monitor impact

4
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan

Goal 2:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 2:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan

Goal 3:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 3:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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NQS links Task Steps involved Timeline Responsibility Resourcing Completed

National Quality Framework responsibilities 
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Learning improvement goal 1:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?

Review and evaluate
5
Review 
and evaluate
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 2:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 3:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?



Page 22 of 22

Approved by director/principal

Approved by governing council chairperson

Approved by education director 

Approvals


	Service name: Elizabeth Vale Preschool
	Service approval number: SE-00010322
	Text2: Kaurna
	Context: Elizabeth Vale Preschool is co-located with Elizabeth Vale Primary School. The School is a Category One education facility located in the City of Playford local council area and provides an early childhood and education service to a culturally diverse and complex local community experiencing high unemployment and generational disadvantage.   Many of our children are living in poverty and have experienced high levels of trauma. Our AEDC data clearly demonstrates that more than half of our children are developmentally at risk or vulnerable. We have high levels of students with English as an additional language and 15% of our students are Aboriginal. Many of our children come to preschool with speech and language delays and the development of language is a focal point of our work. Approximately 25% are diagnosed with additional needs and access additional support through external providers or DEPARMENT FOR EDUCATION SA support services.  Elizabeth Vale School Preschool is strongly committed to making a positive difference for the developmental, learning and wellbeing outcomes of all children.  We value and foster strong working relationships with our community and work collaboratively to build positive partnerships with our wider school community. The School has developed strong connections with the parent and wider school community. Significant population growth in the local area is reflected in increased preschool enrollment. Preschool offers two full time programs with the majority of children transitioning to Reception at Elizabeth Vale School at the completion of their time in preschool. In response to the high number of enrollments, children living in the boundary zones of Elizabeth Vale and Hillbank or with siblings already enrolled are prioritised for preschool enrollment.
	Statement of Philosophy: At Elizabeth Vale Preschool our vision for children's learning is to provide opportunity and support to meet the highest expectations of individual children's learning. We believe that building genuine relationships and partnerships with families supports children in achieving their goals and learning outcomes. The centre aims to reflect the values of the community in all its diversity. We acknowledge the original custodians of the land our centre resides, the Kaurna people. We strive to ensure our practices are inclusive of all cultures, religion, abilities, gender and family structure. We role model positive interactions at all times continuously working towards developing and maintaining respectful and ethical relationships with team members, children, families and the wider community. Educators promote children's learning by planning and implementing a program that provides opportunity for children to learn through play, intentional teaching and spontaneous learning experiences. The program is in accordance with the National Quality Standards and is reflective of the Early Years Learning Framework (EYLF). Children are encouraged and supported in working towards the EYLF learning outcomes by developing their skills and reaching their individual potential. Educators collaborate with other professionals within the community to ensure the best outcomes for individual children and families. Our experienced educators provide an environment that is secure and predictable where children can explore and investigate. The learning environment values cultural and social diversity and provides continuity of learning. The environment demonstrates flexibility and is inclusive of indoors and outdoors opportunities providing a balance of stimulating and quiet experiences that reflect children's interests, strengths and needs. Learning areas foster the safety, health and wellbeing of each child. The environment supports individuals and families to develop their wellbeing and self-confidence. Our team of educators are committed to providing the highest quality care and education and are consistently working towards continuous improvement in all areas of early education and management.
	Quality area 1: Practice is embedded in service operations: The Early Years Learning Framework (EYLF) is used to guide our educational planning. Planning occurs on a weekly basis based upon the knowledge of the student's needs, interest and background. Routines are developed to ensure a range of inside and outside experiences are available each day and maximise staff strengths and reflect the needs of the group. Flexibility within routines allows for responsive change according to the needs of children. Explicit teaching of routine occurs and is reinforced throughout the year. Each child has an individual assessment folder containing relevant assessment and audits, and an individual learning portfolio containing work samples, photos and learning stories. Children with additional needs have an individual student support plan with individualised SMARTAR goals that are planned with families and reviewed each term. Staff intentionally engage in planning and reflective practice discussion and record their ideas/knowledge for future planning purposes. Learning team meetings are held 3-4 times per term in which teachers receive coaching and mentoring from AP and speech Pathologist.Practice is informed by Critical Reflection: Planning occurs on a weekly basis and the program includes a balance of intentional teaching and has flexibility to adapt to the needs, interests and backgrounds of the children. Staff use a variety of strategies to gather information about children's skills, interest and knowledge including audits (e.g. levels of questioning, phonological awareness screens), observations, learning stories, portfolio tasks and floor books. Staff reflect regularly on children's learning, interests and development to inform future planning. Decisions about intentional teaching are made though staff knowledge of students through audits, observations, anecdotal evidence, and from formal assessments from support providers (e.g. speech pathologists). Activities and programs are flexible, open ended and modified to meet the constantly changing needs and interests of the children. The resources and learning spaces provided aim to promote students to use their creativity and imagination. Children's requests for resources and teachers scaffolding of ideas through questioning and discussions enhance children's agency of voice. Children are given opportunities to make independent play choices that follow their interests. Reflection times are included to allow children to share their ideas/request in a routine manner. Analysis of formal assessments (e.g. levels of questioning, articulation screeners) occurs to identify individual and group skills.Practice is shaped by Meaningful Family and/or Community Engagement: Planning occurs on a weekly basis based upon the knowledge of the child's needs, interest and cultural/linguistic background. Information is gathered about children and their backgrounds from initial contact/enrollment meeting and throughout their enrollment. Staff are intentionally employed from a variety of cultural backgrounds to support and strengthen our ability to connect with families and children.  
	Quality area 2: Practice is Embedded in Centre Operations: Relaxation and mindfulness activities are incorporated into the daily program. Children's comfort and wellbeing needs are supported by staff in a positive, caring manner. The environment is set up to provide spaces inside and out for quiet and rest times. Staff are supportive, caring and respectful when supporting children with toileting routines and changing of clothing. All preschool staff know how to access the first aid cupboard and record first aid responses. Emergency medication, health care plans for children are developed and recorded as needed. There is always someone on site with the appropriate level of First Aid, Asthma and Anaphylaxis training certificates and most staff in the preschool have current first aid qualifications. Any medications required on site are stored safely as per their instructions. Safe behaviours (e.g. hygiene- washing hands, sun safety, moving and interacting safely) are explicitly taught to students, regularly reinforced and modelled by staff. Plastic gloves, wipes, antibacterial hand gel is supplied for first aid use and changing. Staff follow DEPARMENT FOR EDUCATION SA policies in responding to infectious disease. Physical activity is promoted and each day planned and spontaneous activities are provided. Gross motor skills are supported by intentional choices of equipment set up for outside play and for children to challenge themselves or test their confidence, with support from staff. Covered areas provide protection for play to continue in wet weather as well as sun protection in summer. Fine motor skills are incorporated in a wide range of activities providing options for individual choice, capabilities and scope for improvement. Healthy eating is embedded in the Preschool program, and posters and information sheets are displayed for families. Hot weather and wet weather policies are in place and implemented. Sunsafe hats are provided for children upon enrolment. Children apply sunscreen after lunch (when UV rating is high) and are required to wear sun safe clothing in accordance to the sites specific Sun smart Protection Procedure. Evacuation/invacuation /lockdown procedures are displayed within the preschool. All staff members are aware of their responsibilities and are mandated reporters and trained in Responding to Abuse and Neglect. The Child Protection Curriculum is taught by trained staff throughout the year.Policies, practices and approaches to manage children's health and wellbeing needs are reviewed and updated regularly. Staff conduct risk assessment for incursion, excursion and other learning opportunities as required. Practice is shaped by Meaningful Family and/or Community Engagement: Children's health and dietary needs are supported by collecting information from families at the time of enrolment. Staff will support families who need ongoing support to seek medical advice and allied health support for their children. Additional health screenings are accessed for Aboriginal children, with a particular focus on hearing.
	Quality area 3: Practice is Embedded in Centre Operations: The outdoor learning space is flexible in its design and it is fenced and safe. It is large and allows for plenty of protection from the sun with natural tree shade, a deck with a veranda and a shade cover over the sandpit. The sandpit is covered daily and is raked and sprayed with sanitiser as necessary. Approved impact absorbing material is spread beneath climbing equipment and this is topped up regularly to meet regulation standard. The preschool is sprayed annually to control bugs and has a regular tree audit. Access to school facilities including library, gym, general purpose rooms, and ovals, provides additional opportunities for children. Furniture is the appropriate size and height for children to be able to access resources and spaces in a safe and effective manner. A cleaner cleans the floors, table tops and bathrooms daily. Resources are stored in tidy areas and cleaned regularly. Intentional gross motor equipment is set up daily. The outdoor area has a combination of grass, bark, concrete and paved areas. Different areas are created to provide a variety of play options  - passive, energetic or creative, and inside activities can often be followed through outside  - role play, dressing up, construction and painting. Our preschool is well resourced with materials and equipment to cater for a broad range of children's' interests and developmental stages. Many opportunities for loose parts play and exploring natural environment and sustainability are included in the learning program.  Each child has their own locker, communication pocket and hat pocket to develop their skills in managing their belongings. Children are supported to become environmentally responsible by planting, watering and putting rubbish in the bin. Children are aware of their impact on the environment. Practice is informed by Critical Reflection: WHS issues are discussed at team meetings as required. Daily safety checks are conducted and recorded for the outdoor space. Children are given opportunities to select their own activities and resources under close supervision. Staff extend children's interests and play by scaffolding with these resources, finding information and materials and giving opportunities for the play to continue on in subsequent sessions. Educators plan a balanced range of activities outside to embrace all areas of the curriculum and ensure varying levels of physical competency are catered for. We provide both natural and processed materials and resources for children to explore and use in their play. Learning spaces are flexible and regularly reorganised to stimulate children's play. Practice is shaped by Meaningful Family and/or Community Engagement: A sense of belonging is created for all children and families through the inclusion of resources, display and learning activities that represent the diverse background in the community. For example, artworks and artefacts from different cultures are used. 
	Quality area 4: Practice is Embedded in Centre Operations: DEPARMENT FOR EDUCATION SA staffing ratios are maintained at all times. As a category 1 preschool our ratio is 1:10. Across the week our preschool team consists of 1 Assistant Principal, 3 teachers, and 3 SSOs, 1 BSSO and 1 AECO trainee. Staff timetables are always on display and adapted when required to suit the needs of children. The timetable clearly outlines staff break times, planning time for teachers, administration staff and daily set up support. Phone calls and inquires go through the front office to reduce interruptions for preschool staff during preschool sessions. A member of the school leadership team is always available to come and provide additional support with children or families with challenging needs/complex behaviours. Teachers have opportunities to plan collaboratively through common non-contact time/admin time at the end of days and at team meetings. A TRT folder which contains relevant information (e.g. daily timetable, health care information, routine information, staff rosters) is given to any relief staff upon arrival. The preschool has 2 `groups' who attend identified sessions. Staff timetables are aligned with these groups to ensure continuity of educators. Children who require additional support at preschool are supported primarily by only 1 or 2 support staff who have a detailed understanding of individual learning goals, interests, and backgrounds. Administrative time for staff is planned for and primarily occurs outside of contact hours with students. The staff culture is one of authentic collaboration; staff are flexible and responsive in their support of each other, children and families. The Assistant Principal Early Years guides professional learning for preschool staff and clear expectation regarding preschool processes and policies. A documented procedure is in place for any grievances. Matters relating to NQF are discussed in preschool team meetings and individual conversations with preschool staff. All staff have a professional development plan and regular meetings with their line manager. Practice is informed by Critical Reflection: Preschool educators have team meetings to share knowledge and information about children, families and community matters. Additional Staffing to support children with additional needs is timetabled to suit the needs of the students (i.e. separation from family, during group times). Staff recognise and acknowledge each other's strengths and utilise these in the preschool. Practice is shaped by Meaningful Family and/or Community EngagementPreschool staff conduct themselves in a professional manner and work honourably with families. Staff from the main cultural groups are intentionally employed in the preschool. This includes 3 bilingual staff and 1 ATSI staff member to support families and children to develop strong relationships, and support with communication and cultural understanding. Some staff in the preschool also have roles in other sections of the school which supports transition and family connections. 
	Quality area 5: Practice is Embedded in Centre Operations: Staff interact with children in a warm and caring manner that builds positive relationships with students and families. Each child is allocated a teacher and if applicable a primary support worker (e.e. AECO, BSSO, SSO) to enable children to develop strongrelationships. These staff get to know children on an individual level and work to support and plan for their needs, interest and skills. Staff timetables have been developed to provide a consistency of educators for children. Staff sit with children during eating times to promote conversations. Preschool support (additional funding) is accessed to help support children with identified additional needs. The site has employed a speech pathologist to support students at the site with speech and language development. Consideration is given to the layout of the learning spaces to ensure all children have access to spaces and resources to meet their interests and needs. Daily routines are explicitly taught, are consistent and encourage children to develop their independence. Toileting support is provided in a sensitive and private manner. Where possible children are guided and supported through the process of changing themselves. Consistent and non-judgmental language is used by staff to address unsafe and unsettled behaviours by children. Staff focus on redirecting and re engaging student if they display heightened or unsafe behaviours. Explicit teaching of social skills and routines based upon the school values and preschool philosophy is integrated into the preschool program. Practice is informed by Critical Reflection: Staff know how to balance stepping in and supporting children and when to step back and observe. The staffing profile includes a range of male and female staff and to include staff from the major cultural groups of our families. Children's voice is included in programming in various formats. Many opportunities are created for staff to engage in professional discussions (e.g. Team Meetings, Learning Team Meetings, morning debriefs) to ensure clarity of understanding, gathering of perspective and agreement on approaches. Practice is shaped by Meaningful Family and/or Community Engagement: Support for separating from families is handled sensitively and in close collaboration with families. Staff with strong relationships with particular children support them when they maybe unsettled or upset. Staff from culturally and linguistically diverse backgrounds enables stronger relationships, maintenance of home language and a deeper understanding of cultural practices. Staff work collaboratively with allied health providers to support children with additional needs. A variety of strategies are used to support communication with home language frequently used by bilingual staff. To enhance a sense of belonging, each child has their name and photo on display.  All staff respect the diversity of the community and engages in respectful relationships with families. Session time allocation takes into consideration existing friendships, language needs and family connections. Children participate in workshops, learning opportunities (e.g. songs, stories) to develop their awareness and understanding of cultural diversity. 
	Quality area 6: Practice is Embedded in Centre Operations: Enrolment information is entered into the DEPARMENT FOR EDUCATION SA Early Years System. Transition visits to school during term 4 are supported by preschool staff and school staff. Children have visits to school based classrooms and reception teachers have visits to the preschool. BSSOs support the school enrolment meeting. A Statement of Learning for each child is utilised as a valuable source of information by school staff. Children in care and Indigenous children are supported  with early entry and individualised learning programs. Practice is informed by Critical Reflection: Some children may benefit from an alternative pathway for schooling (e.g. access to special education options). The Early Years AP works collaboratively with families and DEPARMENT FOR EDUCATION SA support Services to ensure children are given the opportunity to access these supported schooling options. Additional speech pathologist time is bought in to support preschool children to identify and assess at risk children, develop individual, small group and large group speech and language programs in response to the data, and then to mentor staff in implementing these programs. Student support plans are written for any children with additional needs to ensure their needs are being planned for and included in the preschool program. Practice is shaped by Meaningful Family and/or Community Engagement: An orientation visit and parent information morning is held in November each year. Preschool children and families for the following year are invited to meet the staff, visit the preschool, and meet other families and children.Families are given 1:1 time with staff at enrolment meetings. Preschool families are represented on whole of site Governing Council. Important information about the family and child's socio-cultural and linguistic backgrounds is gathered, including information about the family's literacy skills in English (and other languages as relevant). Decisions are made about future communication avenues for each family. Clear information is given to families about the preschool and the services it offers. BSSOs have dedicated community time to meet and communicate with families at the request of the school or families. They support with meetings, filling out forms, connecting with external agencies, working through cultural needs. The Aboriginal Community Education Officer connects with families of Indigenous children and supports families when needed. Ongoing formal and informal processes are used to connect and communicate with families. Daily messages, floor books, newsletters, surveys, conversations and photo displays. Staff take time to talk and listen to families. Knowledge about families is respectfully shared across the school and preschool as appropriate. Families are invited to open morning, concerts, excursions and special events. Volunteer policy and process is set up to encourage family and community members to be involved with preschool. Varying formats are used to gain feedback including surveys, conversations, meetings, feedback sheets. Preschool newsletters are sent home 3 times a term to families and access to community information is provided in notice board/locker area. 
	Quality area 7: Practice is Embedded in Centre Operations: The philosophy statement is displayed in the preschool.The preschool has a designated office space for administration work to be completed, documents to be stored and confidential meetings to be held. Data is entered into the Early Years DEPARMENT FOR EDUCATION SA system regularly. Attendance of children is managed through our sign in and out processes that are then entered into our system electronically. All staff and volunteers comply with required training and clearance. School Leadership conducts induction and RAN training for volunteers annually and at point of need. A point of need system for review exists, to ensure that if at any stage a process or policy needs updating to meet changing needs of our preschool. Excursion requests and Risk Assessment are managed by a nominated preschool teacher. Staff qualification records are managed through DEPARMENT FOR EDUCATION SA HR management system. Critical incidents and injuries are reported to DEPARMENT FOR EDUCATION SA and/or regulatory authority as required through IRMS. The school has an induction policy in place overseen by the Deputy Principal. All new staff undertake induction. Relief educators receive initial  induction as part of the sign in procedures.  The Early Years AP is a member of the whole site leadership team. The leadership team meets weekly to discuss matters (including preschool) at a whole site level. All preschool educators are line managed by the Early Years AP and supported with the Personal Development Plan process.  Practice is informed by Critical Reflection: The site's philosophy statement is developed from information gathered from staff and families. A 2 year cycle for self-assessment of the QIP is in place. Review of the QIP is embedded into the preschool teams' ongoing work. Each term staff collaboratively undertake a self-review of 1 section of the QIP in team meetings. Reflection and review of Key Improvements is a focus area in term 4. A preschool policies and processed are in place. Reflection on practice, process and student development is the core of our work.  For example, individual  - 1:1 meetings with families; group  - weekly reflection discussion in planning meetings; Preschool review of processes or practice in team meetings; and Site end of year review days. Feedback is provided to all staff through the Personal Development Plan process; formal processes (e.g. written, 1:1 meeting); and informal process (conversations, modeling).  Practice is shaped by Meaningful Family and/or Community Engagement: Information from annual preschool based surveys is also used to refine the philosophy statement. The highly effective relationships educators develop with our families have been key to our ability to work through any concerns and issues. Parents are regularly informed of the preschool learning program, and events through written and verbal communication
	Year: 0
	name of centre: Elizabeth Vale Preschool
	Picture_upload: 
	Challenge of practice 1: If we provide a literacy enriched environment, and teach children self-expression and communication skills and techniques then we will improve children's ability to become independent and effective communicators in Standard Australian English (SAE).
	Actions goal 1_1: Explicit and intentional teaching of phonological awareness based on staff knowledge of students through audits, observations, anecdotal evidence and from formal speech assessments.
	NQS link goal 1_1:  1.1.2
	Timeline_goal 1_1: July - Dec 2020
	Resources goal 1_1: - Speech Pathologist/teacher- Phonological awareness PD- 
	Actions goal 1_3: Educators to receive coaching from site-based Speech Pathologist to support explicit and intentional teaching of age appropriate vocabulary development that includes context and meaning 
	NQS link goal 1_3: 1.2.1
	Actions goal 1_2: Educators to receive coaching from site-based Speech Pathologist to support intentional and explicit teaching of 'Quality Conversations'  
	NQS link goal 1_2: 1.2.1
	Timeline_goal 1_2: Feb - Dec 2020
	Resources goal 1_2: - Speech Pathologist
	Responsibility goal 1_2: - Principal, -  Preschool leaderPreschool educatorsEY Literacy coach 
	Responsibility goal 1_1: - Preschool leaderPreschool educatorsEY Literacy coach  
	Timeline_goal 1_3: Feb - Dec 2020
	Resources goal 1_3: - Speech Pathologistrelease for staff 
	Responsibility goal 1_3: - Principal, -  Preschool leaderPreschool educatorsEY Literacy coach 
	Actions goal 1_4: Educators to increase their knowledge of 'inter-actional' verses transactional communication with children 
	NQS link goal 1_4: 1.1.1
	Timeline_goal 1_4: Feb- Dec 2020
	Resources goal 1_4: Speech pathologists release for staff - 
	Responsibility goal 1_4: -Principal, -  Preschool leaderPreschool educatorsEY Literacy coach 
	Success criteria goal 1: - Growth in children's oral language skills through assessments  using Yakka Trakka, PASM and observations.- Increased confidence of staff to plan for, respond to and assess children's oral language learning.   
	Goal 1: Improve children's ability and confidence to become independent communicators using purposefully constructed and conveyed language and literacy enriched messages. 
	Meeting date goal_1_1: 
	Implementation goal 1_1: 
	Impact goal 1_1: 
	next steps goal 1_1: 
	Meeting date goal_1_2: 
	Implementation goal 1_2: 
	Impact goal 1_2: 
	next steps goal 1_2: 
	Meeting date goal_1_3: 
	Implementation goal 1_3: 
	Impact goal 1_3: 
	next steps goal 1_3: 
	Meeting date goal_1_4: 
	Implementation goal 1_4: 
	Impact goal 1_4: 
	next steps goal 1_4: 
	Meeting date goal_1_5: 
	Implementation goal 1_5: 
	Impact goal 1_5: 
	next steps goal 1_5: 
	Challenge of practice 2: If we develop a shared meta-language with children about their emotions and responses to events then we will support children's understanding of emotional regulation and improve their ability to make choices and decisions.
	Actions goal 2_1: Preschool staff to continue to undertake ongoing Trauma Informed Practice professional development sessions 
	NQS link goal 2_1: 5.2.2
	Timeline_goal 2_2: Jan - May 2020
	Actions goal 2_2: Preschool staff to implement a modified Beginning of Year program for Preschool which aims to develop a sense of belonging, consistent routines, clear expectations, strategies to manage big feelings and build positive relationships.
	Actions goal 2_3: Preschool leader to undertake Therapeutic Doll program training and implement the initiative at Preschool to support children with identity, emotional expression, regulation and wellbeing.
	NQS link goal 2_3: 5.1.1
	NQS link goal 2_2: 5.1.1
	Resources goal 2_1: - budget allocation to support part-time preschool support staff to participate- learning team time
	Timeline_goal 2_3: Jan - Dec 2020
	Responsibility goal 2_3:  -  Preschool leader 
	Responsibility goal 2_2: --  Preschool leaderPreschool educators 
	Resources goal 2_3: - Therapeutic Doll use PD for Preschool staff 
	Resources goal 2_2: - learning team time
	Timeline_goal 2_1: Jan - Dec 2020
	Actions goal 2_4: 
	NQS link goal 2_4: 
	Timeline_goal 2_4: 
	Resources goal 2_4: 
	Responsibility goal 2_1: - Principal, -  Preschool leaderPreschool educatorsEY Literacy coach 
	Responsibility goal 2_4: 
	Success criteria goal 2: - Staff consistent in using strategies and language to describe emotions and feelings- Children able to articulate feelings and body parts- Children using mindfulness and de-escalation strategies (when required)- Children use Therapeutic Doll narrative to articulate their emotions and responses  
	Goal 2: Support children to increase their capacity to make appropriate choices to self regulate, manage their emotions and build positive relationships when experiencing learning and wellbeing challenges
	Meeting date goal_2_1: 
	Implementation goal 2_1: 
	Impact goal 2_1: 
	next steps goal 2_1: 
	Meeting date goal_2_2: 
	Implementation goal 2_2: 
	Impact goal 2_2: 
	next steps goal 2_2: 
	Meeting date goal_2_4: 
	Meeting date goal_2_3: 
	Implementation goal 2_3: 
	Impact goal 2_4: 
	Impact goal 2_3: 
	Implementation goal 2_4: 
	next steps goal 2_3: 
	next steps goal 2_4: 
	Meeting date goal_2_5: 
	Implementation goal 2_5: 
	Impact goal 2_5: 
	next steps goal 2_5: 
	Challenge of practice 3: If we implement a program of systematic instruction in concepts of print in phonological awareness and phonics then we will improve the ability of children to become fluent readers.
	Actions goal 3_1: Preschool staff work with parents/families to develop One Child One Plans (OCOPs) for all preschool children 
	NQS link goal 3_1: 6.2.2
	Timeline_goal 3_2: By the end of Term 2 2020
	Timeline_goal 3_1: by the end of Term 1 2020
	NQS link goal 3_3: 1.1.2
	Responsibility goal 3_3: AP Early Years Literacy Coach
	Resources goal 3_1: - release time
	NQS link goal 3_2: 1.1.1
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